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a cause worthy to

be upheld by all toil

or sacrifice that the

human heart can

endure, it is the

cause of education.”

- Horace Mann
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R E P O RT
Setting the Stage for Student Success
Rigor, Relevancy, Relationships

Wal lace Foundat ion Sh ines Spot l ight  on the  
Link  Between Leadership  and Learn ing
Administrative leadership is second only to teaching among school-related factors in its impact on student

learning. That encouraging conclusion comes as a result of evidence compiled by researchers from the
Universities of Minnesota and Toronto in a study commissioned by the Wallace Foundation. 

Recipients of Wallace Foundation grants from across the country gathered in Louisville, Ky., October 20-23.
There they were presented with this research, as well as the opportunity to hear from a number of practitioners
and national consortium members about best practice in educational leadership. The 300 attendees were wel-
comed by host superintendent Steve Daschle (a former Cedar Rapids superintendent) who explained what the
Louisville district is doing to revolutionize how leaders lead.

The cornerstone research study, “How Leadership Influences Student Learning,” notes that every school
reform initiative is ultimately dependent on the motivations and capacities of local leadership. “The chance of
any reform improving student learning is remote unless district and school principals agree with its purposes and
appreciate what is required to make it work.”

The most important practices that make up the core of successful leadership are (1) setting direction; (2) devel-
oping people; and (3) redesigning the organization. “While these three are not sufficient for leaders whose goal is
to significantly improve student learning, without these three not much would happen.” The researchers warn
that some leadership fads of recent years may even detract from the basic core three practices. Leadership by
adjective (transformational, strategic, ethical, etc.), unclear definitions of what it means to be an instructional
leader, and misuse of “distributed leadership strategies” all can derail leaders’ attempts to make significant
improvements.

This study would make for great discussions at administrative team meetings. Download the executive summa-
ry at www.wallacefoundation.org. 

T
he First Statewide High School Summit
on Dec. 14 at the Polk County
Convention Complex will provide an

opportunity to accelerate school improve-
ment efforts regardless of school size. The
intended outcome of the Summit is to help
teams from secondary schools understand
the major strands implicit in making high
schools more rigorous, relevant and relationship-
based. This conference is not a onetime event. It sets
the stage for action to ensure the success of every
high school student. The conference is organized into
three core areas: a) collaborative leadership; b) per-
sonalizing the learning environment; and c) curricu-
lum, instruction and assessment.

Teams participating in the Summit will have an
opportunity to join in ongoing state-wide efforts to
adopt research-based practices in secondary schools.
Specifically, the conference will draw together exist-
ing efforts and recommendations from NASSP’s
Breaking Ranks II, DE’s Focus on High Schools,
Iowa Learns Council, State Board of Education
Goals, Iowa Urban Education Network’s Redefinition
of High School, and Iowa Jobs for America’s
Graduates (I-JAG)

Featured speakers/topics include:
l Kati Haycock, one of the nation’s leading child
advocates in the field of education, will address

Redesigning High Schools. She serves as the
director of The Education Trust, which was

established to do what is right for young
people, especially those who are poor or
members of minority groups. The Trust
assists school districts and institutions of

higher education to launch simultaneous
reform efforts aimed at improving teaching

and learning. 
l Iowa’s Future in Education - Governor Tom
Vilsack
l Iowa Initiatives - Laurie Phelan, Iowa Department
of Education, and Dr. Elaine Smith-Bright, SAI
l Key Components of Effective High Schools:
Collaborative Leadership; Personalizing the Learning
Environment; and Curriculum, Instruction, and
Assessment
l Guided Team Conversations
l Panel of Educators, moderated by Judy Jeffrey,
interim director, Iowa DE
l Programs and Resources: Leadership - Existing
Iowa Initiatives, Principal’s Role in Facilitating
Change; Climate - Smaller Learning Communities,
Helping Kids Be Both Smart and Good; and
Curriculum - High Schools That Work, Breaking
Ranks II.
l Voices from Iowa Classrooms 
l Ted Stilwill
l Next Steps - Dr. Troyce Fisher
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Giving Thanks for November

H
ow’d we get to November already?
Doesn’t it just seem you were planning
school registration and opening day

workshops? And now we find ourselves done
with one quarter of the school year. November is
a transition month in many ways, and a month
full of opportunities for leadership.

This is the month where not only have most of
the leaves fallen and trees stand starkly
unadorned, but also when the confidence and
enthusiasm of both new teachers and new admin-
istrators also falls. Analysts cite many reasons for
the “November dip,” including the fact that the
newness of the job has worn off, most educators
new to the position have had at least one serious
incident that has shaken their confidence in
themselves and their choice of career, and when
more experienced colleagues begin to take their
presence for granted and offer less support. If
you have new teachers or administrators in your
district, now’s the time to give a little more atten-
tion to these folks and remind their mentors that
a little extra “check-in” time would be most
appreciated. 

We’ll also have a newly elected legislature this
month, which means we need to keep going with
our advocacy efforts. A committee of superin-
tendents and education lobbyists met late last
month to develop a condensed version of all of
the facts and figures which are available for your
use as you help lawmakers understand the chal-
lenges we’re facing because of under-funding of
schools. You can find that summary and other
useful resources at myiowaschools.org.

November is when we have our first meeting of
the new Rep Council, which consists of all of the
officers from each of SAI’s 15 districts, as well
as the Executive Committee members and an
AEA representative. Each year I’ve been privi-
leged to visit each of the 15 new Rep Council
members in their respective schools as a way to
get to know them and the programs they have
going for kids.

And each November after those visits have con-
cluded I find myself reflecting with gratitude for

all of the incredibly good things that are happen-
ing in our schools. I’ve heard about amazing pro-
grams and policies and practices, all of which are
designed to raise student achievement and make
schools places where every child is valued. It is
with these visits in mind that I offer these thanks:

Thank you for the work you do to provide quali-
ty educational experiences in your schools in
spite of huge obstacles.

Thank you for the hours and hours you spend
doing your job, often in thankless conditions.

Thank you for staying the course to make
changes that are difficult, yet necessary, if we are
to reach every child.

Thank you for responding with dignity and
patience when you encounter resistance and criti-
cism and disappointing bond issue results.

Thank you for not being afraid to call the ques-
tion when you know the system could be doing
better.

Thank you for going to work at 6 AM so you can
answer e-mails and do the paperwork before the
kids get to school and so you can be in class-
rooms much of the time.

Thank you for how you’re giving back to your
professional organization in the midst of an
incredibly busy life.

I think it was Meister Eckhard who said, “If the
only prayer you offer is ‘Thank You,’ that would
be enough.” As I understand the context for that
quote, he was emphasizing the point that if we
could just be grateful for what we’re given, no
matter what it is, that would reflect a level of eth-
ical maturity that would serve us well. That’s
probably a good lesson in leadership to keep in
mind during a month that typically brings cloudy
days, blustery winds, and hints of even colder
days to come. 

Thank you for being there for kids and the adults
who serve them. And happy November.



In
Brief
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The SAI Report is 
published for association

members and selected 
community and business 

leaders by School 
Administrators of Iowa.

Your comments and 
suggestions are welcome.

Tracy J. Harms, Editor

School Administrators of Iowa
12199 Stratford Drive
Clive, IA 50325-8146

Phone: (515) 267-1115
FAX: (515) 267-1066

http://www.sai-iowa.org

At their October meeting, 
the SAI Executive Committee:
l reviewed change style indicators during the
learning together segment and the implications for
SAI leadership;
l heard an update on the Wallace Grant;
l received information on the upcoming High 
School Summit; and
l learned about the EPA Grant press conference.

Congratulations to Iowa’s
Blue Ribbon Schools
Four Iowa schools were recognized as Blue
Ribbon Schools for making significant progress in
closing the achievement gap or having students
who achieve at very high levels. Congratulations
to these SAI members:
l Bennett Elementary School, Bennett CSD

Tom Corrick, principal; 
l Harris-Lake Park Elementary School, Harris-

Lake Park CSD;
Judith Brueggeman, principal

l Lincoln Elementary School, Spencer CSD
Lucas Dewitt, principal; and

l St. Augustin School
Dr. Nancy Dowdle, principal

Collins Honored as 
Iowa Civil Rights Leader
SAI’s Kathy Collins was honored on Oct. 14 at
the Ninth Annual Friends of Iowa Civil Rights
Awards Luncheon as an education civil rights
leader.

Iowan on National NCLB Task Force
Teresa Coenen, middle school principal at
Harlan, has been appointed to NASSP’s No
Child Left Behind Task Force. The group’s
responsibilities are to
l Identify NCLB provisions in current law and
regulation that are problematic in terms of
implementation, and propose improvements.
l Propose recommendations related to the
reauthorization of NCLB.
l Serve as a major source of input to NASSP
from the field.
l Stay abreast of national trends and issues
facing principals, especially related to NCLB.
l Serve as a working group producing “prod-
ucts” that promote improvement of NCLB pol-
icy, and best practices related to NCLB imple-
mentation.
l Represent NASSP at various meetings, and
before the press and other public audiences,
where appropriate.
l Identify research questions that inform the
profession.
l Communicate the work of the Association to
present and potential members. 

Holocaust Site Tour in Poland
As the world prepares to commemorate the
60th anniversary of the end of World War II in
Europe (May 8, 2005), NASSP has partnered
with March of the Living International to spon-
sor a group to participate in an educational
- continued on page 8

Meet Dan Moore
Currently:  SAI President-elect and High School Principal at Sergeant Bluff-
Luton…as well as husband and father of three teenage boys and my buddy Max
(hunting dog).
Greatest Influence:  My greatest influence is my faith and my family. I have
also been fortunate to have been surrounded in my career by excellent people
and professionals that have been a great influence on me.

Books at Bedside: I actually don’t read at bedtime, but most of my leisure reading is novels by
authors like  Tom Clancy, Clive Cussler, and John Sandford.
Best Learning:  I am a very strong believer in surrounding yourself with quality people and
allowing them to use their gifts and talents to make the team the best it can be.
Reason I’m an SAI member: I believe it is a great organization that is focused on its members,
and all members should be active participants.
Best Quotes:  “Life is 10% of what happens to you; and 90% of how you react to it” and “Don’t
shoot skinny rabbits.” In other words, focus on what you can control and the things that are the
most important.

DERU credit is available
for workshops and labs.

November
3-4 - "Collective
Bargaining University I,"
second of three ses-
sions, SAI Office, Clive
9 - "Mentor/Mentee
Statewide Meetings,"
University Park Holiday
Inn
17 - "Building Capacity
for Women
Administrators," SAI
Office, Clive 

December
1-2 - "Collective
Bargaining University II,"
second of three ses-
sions, Waukee
Administrative Building
7 - "Inspiring Your Team
to Excellence," third ses-
sion of four, SAI Office,
Clive
14 - First Statewide
Summit on the High
School, Polk County
Convention Complex

Apple Computers 
for Sale from SAI

2 - Apple Desktop PowerMac
G3s for $150 each.
Contact Mary Jane at the
SAI Office for additional

details, 515-267-1115.
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It’s always been a bit of a sticky wicket. Where
is the line between one’s job and one’s personal
(Constitutional) freedoms upon becoming a

public employee? The Eighth Circuit Court of
Appeals has recently answered that question to
some degree, and the balance they struck was in
favor of the employee’s religious and speech free-
doms.

Barbara Wigg teaches in an elementary school in
Sioux Falls, South Dakota. The board there has a
couple of typical policies about use of buildings
and limitations on employees’ expressions of reli-
gion at school. The building use policy is fairly
standard: The door is open for community mem-
bers’ use of school facilities outside of school
hours and all groups are permitted to use the
buildings regardless of the nature of those groups’
“business,” provided they are non-profit organiza-
tions with liability insurance. This means, of
course, that religious groups are allowed to use the
facilities. The other policy (“Religion in the
Schools and at School Activities”) prohibits school
personnel from participating in religious activities
on school grounds or at school activities. 

The Good News Club, sponsored by Child
Evangelical Fellowship, rented several elementary
buildings to sponsor and host after-school pro-
grams for Sioux Falls kids. The program’s pur-
pose, according to its literature, is to “evangelize
boys and girls with the Gospel of the Lord Jesus
Christ and establish (disciple) them in the Word of
God and in the local church for Christian living.”
A parental permission slip was required before a
child could participate. 

Barbara Wigg was involved with the Good News
Club and volunteered to “teach” the after-school
classes. She met with several children, some of
whom were students in her class, in the library of
the school where she teaches, on the first day of
the Good News Club’s meetings.

School district hours are 7:30 – 3:30. The Good
News Club met from 3:00-4:00. The Court did not
include in the facts whether Ms. Wigg waited until
3:30 before she joined the students. However, after
the first meeting of the Club, the teacher was told
she could not teach the class as doing so would
run counter to the board’s policy and might expose
the district to liability for an Establishment Clause
violation. Ultimately, Ms. Wigg sued her employer

alleging her First Amendment freedoms
(speech, religion, and association) were violat-
ed by the board’s position.

The federal district court decided the case in
favor of the teacher, but on the condition that
she not teach religion at her own building.
Presumably, this was to dilute any appearance
of coercion of her students into the Good News
Club and to reduce the likelihood that she
would be recognized as a Sioux Falls School
District employee, for purposes of the potential
Establishment Clause problem. Seems like a
good compromise to me.

But the Eighth Circuit removed the condition
imposed by the district court in affirming its
decision in favor of Ms. Wigg. The Circuit
Court framed the issue this way: “Does a
school’s concern for avoiding accusations of
establishment of religion justify inhibiting the
free speech and association rights of employees
after work hours when the relevant activity
takes place on school property?” A three-judge
panel answered “No.”

After a short recitation of the standard
Establishment Clause precepts, the Court
focused on the underlying premise between
that clause and the Freedom of Speech and
Free Exercise (of Religion) clauses: that
Government is to remain neutral towards reli-
gion. Without directly saying so, the Court
apparently concluded that the policy prohibit-
ing school employees from engaging in reli-
gious activities on school grounds was not neu-
tral but rather hostile towards religion. “In an
effort to avoid an establishment of religion,
SFSD unnecessarily limits the ability of its
employees to engage in private religious
speech on their own time.”

I haven’t heard that Sioux Falls is considering
asking the U.S. Supreme Court to review this
ruling, and, frankly, I would be surprised if
they did and even more surprised if the
Supremes would reverse. Thus, I think we can
be fairly certain that this decision will be the
directive for those of us in the territory gov-
erned by the Eighth Circuit for quite some
time.

The decision does not require me to change my

. . . and other pearls
of wisdom.

Consult Your

Attorney

Consult Your A t t o r n e y by Kathy Lee Collins

Religious Freedom of Speech 
for Public Employees
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version of the teachings of the courts regarding the
Establishment Clause (what I call “the 3 Ps”):
Public employees (on the job) don’t preach, don’t
proselytize, and don’t pray. Clearly, when in the
classroom, halls, bus, or the office, the school
employee’s role is one of neutrality towards reli-
gion. The biology teacher’s freedom of speech and
religion do not permit him or her to advance or
champion the so-called Creation Theory of the uni-
verse as the answer to how humankind came to be.
(Although I believe it is permissible for the teacher
to acknowledge that other theories, including the
Creation Theory, exist.) While it is all right for a
school employee to wear incidental religious items
such as cross necklaces or pendants, Star of David
pins, or “WWJD” bracelets, it is still not OK for
that teacher to answer a student’s question with,
“Well, what would Jesus do?”

What I might have to change is my answer to
questions like “Can a teacher participate in the
‘Meet Me at the Pole’ prayer activity?” I guess so,
provided it’s not during school hours. And “Can
our coach even attend Fellowship of Christian
Athletes meetings?” I guess so, provided it’s not
during school time. (But I would still urge care to
avoid the appearance that FCA is a school-spon-
sored activity with the coach as sponsor. There’s a
“history” with FCA chapters in high schools that
doesn’t exist with respect to the Good News
Clubs.)

Can a teacher read the Bible, the Koran, the
Talmud, or other religious material at school, dur-
ing “free reading time” in class, for example? Or
during his free period? Or while she’s supervising
study hall? This is a tough one. If we take the
Wigg case holding literally, the answer is no, not
on school time. My answer has always been, “It’s
not a good idea, but before you go taking away
those religious reading materials, make sure you
don’t have some teachers balancing their check-
books during their free time and getting away with
it. It would be a lot easier for your lawyer to argue
successfully that the rule is “no personal business
on school grounds during the contract day” rather
than “no personal religious reading by school
employees on school time.” (By the way, we know
it’s OK for students to read religious materials dur-
ing their free time at school. Students are not gov-
ernment employees, remember.)

But the teacher’s free religious reading could be
the next question to go up. Or the counselor whose
office is decorated with religious posters or Bible
verses. Seldom does a Circuit Court or Supreme
Court decision shut the door on an issue so effec-
tively that no other scenarios or slight tweaking of
the facts couldn’t create a different result. Be care-
ful. Before putting your foot in your mouth, con-
sult your attorney! 

The article, Consult Your
Attorney, is intended

only as a reference in
regard to the subject
matter covered. It is fur-

nished with the under-
standing that SAI is not
engaged in rendering

legal advice. If a legal
opinion is desired, pri-
vate legal counsel

should be consulted.

Safe and Civil
Schools 

Dr. Randy Sprick presented “Designing and
Implementing a Positive School-wide

Discipline Plan” to a group of SAI members
and teachers on Oct. 20. Dr. Sprick shared
basic processes and beliefs to improve safety
and civility in their schools.

The processes include:
1. Self-reflection—if student behavior is irre-
sponsible, school staff should reflect on what
they can do to help the students.
2. Utilization of data—objective information
about behavior is more reliable than labels,
conclusions, or stereotypes.
3. Structuring for success—all school settings
should be organized to promote successful
behavior from students.
4. Collaboration—helping students behave
responsibly is the shared responsibility of all
school staff.

The beliefs include:
1. All students must be treated with dignity and
respect.
2. Students should be taught the skills and
behaviors necessary for success.
3. Motivation and responsibility should be
encouraged through positive interactions and
building relationships with students.
4. Student misbehavior represents a teaching
opportunity.

These processes and beliefs form a structure
that supports procedures to help prevent any
students from "falling through the cracks" into
school failure.

The procedures can be
categorized into three lev-
els: school-wide (those
affecting all students in all
settings); classroom (for
teachers in their own class-
room); and those specifi-
cally tailored to meet the
needs of individual stu-
dents. Figure 1 shows the
three levels as an inverted triangle with school-
wide procedures at the top.

The idea is that if large numbers of students
are misbehaving across school settings, modi-
fying school-wide procedures is the best inter-
vention. If large numbers of students are hav-
ing trouble in their classrooms, targeting class-
room procedures is indicated. Individualized
plans for students needing extra support are
developed as necessary. If large numbers of
students are requiring individualized plans, staff
need to focus more time, effort, and energy on
school-wide and classroom procedures.

For more information, visit www.safeand-
civilschools.com

Career Teachers

SAI's reaction to ISEA's
“Career Development,
Performance Review
and Intensive
Assistance for Career
Teachers” is now
online. Visit the SAI
Web site:
http://www.sai-iowa.org
to access the docu-
ments.

Figure 1 -
Inverted Pyramid
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Institute for Educational Leadership, University of Northern Iowa

Summary of findings prepared by The Center for Social and Behavioral Research, University of
Northern Iowa, July 2004.

Design and Sample Characteristics
Questionnaires were sent to all superintendents in the state of Iowa (N=356) in April 2004. Responses were received from 258 for a
response rate of 72%. Consistent with demographics of the superintendents in Iowa, the majority of the respondents were male
(90%) and were White (99%). Fifty-four percent were between 46 and 55 years of age.

The mean number of years served in the current district was 5.4. The mean number of districts served was 2.0. Thirty-seven per-
cent of respondents were from districts with enrollments under 600. Fifty-three were from districts with enrollments from 600-2399
students and 10% were from districts with enrollments of 2400 and larger.

Overall, almost two-thirds (65%) of respondents had an Educational Specialist/Advanced study degree. Twenty-seven percent had
Doctoral degrees and 8% had Master’s degrees.

Eighty-nine percent served a single district while 5% served multiple districts and 5% indicated that they held a joint superinten-
dency/principalship.

General Findings
Measures of job satisfaction revealed general satisfaction for the majority of items. Table 1 provides the mean ratings for these items
within each group. On a scale of 1-5 where 1 indicated very satisfied and 5 indicated very dissatisfied, the mean overall job satisfac-
tion was 1.96. There were no significant differences in overall job satisfaction either by gender or by years of experience.

Five items had means in the neutral to moderately dissatisfied range (>2.5). They were: demands outside of school (M=2.96), time
available for activities that put balance in your life (M=3.36), time spent on management tasks (M=2.87), time spent on leadership
activities (M=2.83), and commitment of the Iowa Legislature to educational issues (M=4.45).

Respondents were asked to rank order factors that could inhibit their effectiveness of their superintendency. Table 2 shows the
mean rankings of the 14 items.

Inadequate funding had the lowest mean ranking (M=2.02) indicating that respondents viewed this factor as the most inhibiting
overall. Lack of community support was received the highest mean ranking (9.39) indicating that it was the least inhibitory overall.

Table 1: Mean Job Satisfaction Ratings
Satisfaction Dimensions Mean Rating
Board of Education Search Processes 2.11
Sense of Accomplishment 1.67
Professional Growth Opportunities 1.94
Adequacy of In-District Support Services 2.47
Adequacy of In-District Administrative Support 2.21
Demands Outside of School 2.96
Support from Other Superintendents 1.57
Time Available for Balance 3.36
Relationship w/ Admin Team 1.53
Relationship w/ Board of Education 1.75
Relationship w/ Students' Parents 1.84
Relationship w/ Teachers in District 1.89
Board Consistency in Decisions 1.94
Extent of Board Acceptance of Decisions 1.59
How well board acknowledges accomplishments 2.12
Annual Salary 2.42
Community Respect for Administrators      2.14
Support for Education in Community     1.83
Willingness of Community to Participate in School Improvement 2.38
Willingness of Professional Staff to Participate in School Improvement 2.36
Time Spent on Management Tasks 2.87
Time Spent on Leadership Activities          2.83
Quality of Relationship with Dept of Ed        2.30
Board Evaluation Process 2.43
Commitment of Iowa Legislature to Education Issues      4.45
Overall Job Satisfaction 1.96

Rankings of two items differed significantly by years of experience and are shown in Table 3.

Table 2: Mean Rankings of Inhibitory Factors
Factor Mean Ranking
State/Federal legislated directives 2.37
Inadequate finances/funding 2.02
Insignificant demands of the public 6.50
Negotiated agreements 6.02
Insufficient administrative support 8.68
Inexperience/poor employee performance 7.10
Board interference/poor board relations  8.76
Size of district 8.67
Lack of  time 4.24
Lack of community support 9.39
Lack of necessary training 9.11
Parent demands  7.67
Local  politics 7.24
Other 14.76
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Table 3: Mean Rankings of Inhibitory Factors by Years of Experience
P=.005 P=.054

Total Years Insignificant Demands of Public Insufficient Administrative Support
1-5 5.95 8.15
6-10 7.47 9.15
11-15 5.77 10.06
16-20 6.96 8.58
21-25 7.44 7.24
26-30 6.50 9.40
Over 30 5.17 10.00

The pattern of mean rankings for Insignificant Demands of the Public were lowest (more inhibitory ranking) for those with over 30
years of experience (M=5.17) and highest (lower inhibitory ranking) for those with 6-10 years of experience (M=7.47). Insufficient
administrative support was ranked lowest for those with 21-25 years of experience (M=7.24) and highest for those with 11-15 years
(M=10.06). However, the small cell size within these groups may have contributed to effects that are not reliable and should be
assessed in the future for their stability.

Analysis by gender indicated that the mean ranking for legislative directives was significantly lower for men (M=2.28) than
women (M=3.19) (p=.005).

Effect of No Child Left Behind Act
One of the items in the questionnaire asked about the perceived effect of the No Child Left Behind Act (NCLB) and student achieve-
ment accountability on instructional practices. 

As shown in Table 4, half of the respondents (50%) indicated that they thought that the NCLB had improved instruction somewhat.
There were no significant differences by years served as superintendent, gender or size of district.  

Superintendents were also asked the extent to which NCLB had impacted their roles as superintendent (Table 5). The scale ranged
from significantly decreased dimension (1) to significantly increased dimension (5).

With the exception of satisfaction with role (M=2.19), respondents indicated that the NCLB had somewhat increased collaboration
with teachers and parents, had somewhat increased supervision/ evaluation of principals, had somewhat increased communication
with the public, and had somewhat increased the time required to fulfill their role as superintendent.  

These ratings did not vary significantly as a function of gender or years of experience. 
Analyses of NCLB with overall job satisfaction and levels of stress revealed no significant associations.

Table 4: Effect of NCLB Act and Student Achievement 
Accountability on Instructional Practices
Effect Assessment Percent
Has had a detrimental effect... 19.9
Has had no effect... 18.4
Has somewhat improved instruction 50.4
Has significantly improved instruction 11.4

Board Expectations
Respondents ranked seven factors with respect to primary expectations of their Boards with a ranking of 1 being the primary expec-
tation. Table 6 shows the mean rankings for the six possible expectations.  

Table 6: Mean Rankings of Board’s Primary Expectations
Expectation Mean Ranking
Visionary Leader 3.39
Educational Leader 2.20
Community Leader 4.44
Political Leader 6.02
Managerial Leader 3.69
Leader of Reform 5.33
Fiscal Leader 2.67

The lowest mean ranking was for expectation for an educational leader. Being a political leader was ranked lowest.
Rankings of four of the seven expectations differed significantly by the size of district. These are shown in Tables 7 & 8.

Superintendents in smaller districts were less likely to rank “community leader” and more likely to rank “managerial leader” as a
Board expectation than were those in larger districts whereas those in larger. There were also significant differences in the rankings
of “reform leader” and “fiscal leader” but the patterns were not linear.

- continued on page 8

Table 5:  NCLB Impact on Supt. Roles
Role   Mean Rating
Collaboration with Teachers 3.72
Collaboration with Parents 3.50
Supervision/Eval. of Principals 3.62
Communication with Public 4.02
Time to fulfill roles as Supt. 3.96
Satisfaction with your Roles 2.19
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Superintendent Job Satisfaction Survey, continued from page 7
Tables 7 & 8: Board Expectation Mean Rankings by District Size
District Community Managerial
Size Leader Leader
0-299 5.05 3.30
300-599 4.53 3.41
600-1199 4.47 3.31
1200-2399 4.16 4.38
2400-7999 4.44 4.87
8000+ 3.14 5.57

District Reform Fiscal
Size Leader Leader
0-299 5.33 2.22
300-599 5.58 2.24
600-1199 5.35 2.53
1200-2399 4.75 3.60
2400-7999 5.50 2.88
8000+ 5.86 3.71

Stress
Respondents were asked about their level of stress during the
routine performance of their role. Table 9 shows the results of
this item.

Table 9: Reported Stress Level
Stress Level Percent
No stress 1.5
Little stress 14.3
Moderate Stress 45.6
Considerable Stress 30.5
Great Stress 7.7

Approximately 16% of superintendents reported little or no
stress. Approximately 38% reported considerable or great
stress. There were no significant differences in ratings of
stress by gender, years of experience, or district size.

Self-fulfillment
Respondents were asked to rate the level of self-fulfillment pro-
vided by the superintendency. Table 10 shows the results of this
item.

Table 10: Reported Self-fulfillment Level
Self-Fulfillment Level Percent
None 0
Little 5.1
Moderate 47.9
Considerable 47.1

Just under half of respondents indicated that they received
moderate self-fulfillment and just under half endorsed consider-
able self-fulfillment. None of the respondents indicated that
they received no self-fulfillment from their superintendency.
There were no significant differences in ratings of self-fulfill-
ment by gender, years of experience, or district size.

Holocaust Site Tour in Poland
-continued from page 3
program to study holocaust-related sites in
Poland, May 3–8, 2005.    

For more information or to participate,
review/complete the application materials at
http://www.nassp.org. Deadline for application
and deposit is Dec. 15, 2004.

Is Your School a School of Character?
Applications for the 2005 National Schools of
Character awards program, due Dec. 6, 2004,
are available from the Character Education
Partnership. NSOC is an annual awards pro-
gram recognizing K-12 schools and districts
demonstrating outstanding character education
initiatives that yield positive results in student
behavior, school climate and academic per-
formance.

Selected schools and districts are honored at
CEP's annual forum and receive a cash award
of $2,000 to use for outreach and to support
their initiatives, among other benefits.

Applications for Promising Practices cita-
tions are due March 15, 2005. Schools or dis-
tricts may submit specific and unique best
practices for review.

For more information, visit:
www.character.org/eventsawards/nsoc/.

Developing Youth Leadership
Hugh O’Brian Youth Leadership is a premier

“This program is
intended to be a powerful

educational experience
that will inspire you to

encourage your col -
leagues to fight against
the seeds of intolerance

and hatred in your
schools and community.

By taking part in this
tour, you will have a first -

hand opportunity to see
the repercussions of prej -

udice and bigotry as illus -
trated by the sites and

stories of the Holocaust.”
- Gerald N. Tirozzi,

NASSP executive 
director.

youth leadership organization dedicated to the
development of leadership skills in high school
sophomores. All schools are encouraged to select
a student for this program. 

ALL sophomores are eligible and should be
encouraged to apply. HOBY’s selection process is
simple and easy to delegate. The deadline for
selection is Nov. 24, 2004. Visit www.hoby.org to
register a student. Last year, nearly 7,500 high
schools selected their outstanding sophomore to
attend a HOBY Leadership Development Seminar.
The registration fee of $150, which only covers a
very minimum of the overall costs of the HOBY
programs, is small compared to the great benefits
your selected student will experience at HOBY. If
your school cannot underwrite the $150 registra-
tion fee, you may look to your booster or activity
club to consider underwriting the fee.

SAI Member Publishes Book
Through the eyes of a tenured administrator, these
“Not So Hallowed Halls” will bring laughter to all
readers but especially to teachers, principals and
other education workers. A compilation of over 30
years of anecdotes, these true stories from
Waterloo Superintendent Dewitt Jones give a
unique perspective on education. Actual phone
calls and notes from parents are highlighted
throughout the book and they are simply hilarious.
You won’t believe what parents will say and
write!

Order now at www.realschoolstories.com
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“Hardwired to Connect: The Scientific
Case for Authoritative Communities”

This report documents a “crisis of American childhood”
– “high and rising rates of depression, anxiety, attention
deficit, conduct disorders, suicidal thoughts and other

serious mental, emotional, and behavioral problems” – and
proposes a fundamental “social change model” for address-
ing the crisis, including basic shifts in U.S. public policy.

The report, prepared by the Commission on Children at
Risk, a panel of leading children’s doctors, neuroscientists,
research scholars, and youth service professionals, stresses
for the first time that networks of enduring, nurturing rela-
tionships significantly strengthen brain development, dimin-
ishing the likelihood of aggression, depression, and sub-
stance abuse. These networks, identified in this report as
“authoritative communities,” have long been thought to help
children thrive. Scientific support for this hypothesis is now
indisputable. 

Key findings of “Hardwired to Connect” include:
l Surrounding kids with a richly nurturing environment
from birth through adolescence is critical to promoting their
healthy physical, emotional, moral, and spiritual develop-
ment.
l Positive social, moral, and spiritual development is inte-
gral to the healthy overall development of children and
youth, and, consistent and effective nurture from committed
and caring adults.
l The work of providing this nonacademic nurture is done
largely by families, neighborhoods, community groups, and
religious organizations – what the Commission calls
“authoritative communities.”

“For the first time, with this report we are able to identify
based on strong research those characteristics of social
groups – whether of families or other social groups – that
will produce good outcomes for children,” said Dr. Kathleen
Kovner Kline, Dartmouth Medical School and the report’s
principal investigator.

For more information on the report, visit
http://www.americanvalues.org/html/hardwired.html

H o t e l  R o o m s  
AASA Conference
San Antonio - Feb. 17-20
Sign up for the room block online. Access
http://www.aasa.org, click on AASA National
Conference on Education. Under State
Housing Information, the account name is Iowa

and the password is IA05. (As in IOWA 2005.)

NASSP Conference
San Francisco - Feb. 25-28
Register online at http://www.nasspcon-
vention.org. There is not an Iowa block;
hotels are assigned on a first-come, first-
served basis.

NAESP Conference
Baltimore - April 15-19
Sign up for housing online at
http://web.naesp.org/conv2005/housing.htm
Iowa’s block is full.


