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T
he Bus Emissions Education Program was among 15
Iowa organizations and businesses receiving environ-
mental excellence awards from Gov. Tom Vilsack at a

ceremony Feb. 16 in Des Moines. The recognition is part of a
program honoring Iowans for their leadership and innovation
in protecting Iowa’s natural resources.

“I congratulate these Iowans for their outstanding work to
protect and enhance our environment,” Vilsack said. “Their
efforts serve as a model in providing clean air, water and land
for all Iowans.”

The awards program recognizes comprehensive environ-
mental programs by organizations and businesses, along with
special project awards in water quality, air quality, waste
management, habitat restoration/development, and energy
efficiency/renewable energy. The winners were chosen from
nearly 70 nominations.  

BEEP was recognized in the Air Quality category for its
testing of nearly 5,000 buses from February 2002 through
June 2003. Because of improvements made to bus engines,
overall annual diesel particulate matter emissions decreased
by 28 percent. In addition, fleet fuel savings are estimated to
total 2,200 gallons over this time period. The BEEP program
serves as a model across the entire country.

Congratulations to CAM Middle School for Special
Recognition in Habitat Restoration/Development and to West
Des Moines Community Schools for receiving the
Environmental Excellence Award and Special Recognition in
Waste Management.

SAI’s BEEP Honored by Governor

Protecting Our Planet

Announcing the Candidates for SAI Vi c e - P r e s i d e n t

Watch your mail for an information 
sheet about each candidate for Vice-
President and an election ballot that 
will be provided to all members on 
April 1. Cast your vote and return 
your ballot to the SAI office by 
April 15.

Joe Crozier
AEAs 15 & 16

John Dotson
Louisa-Muscatine

Representatives from

Mirenco, the Iowa DNR, Iowa

Pupil Transportation

Association and SAI are pic-

tured receiving the award

from Gov. Vilsack

SAI Principal
Evaluation Process
Recognized
Nationally

Educational Resources
Information Center (ERIC) is
preparing an article for the
Spring 2004 NAESP Research
Roundup focusing on principal
evaluation. The author selects
five resources for readers and
chose the SAI Principal
Evaluation Instrument as one of
the exemplary references. 

You may access the Principal
Evaluation Instrument from the
home page of the SAI Web
site, www.sai-iowa.org. Click on
Principal Evaluation.

If you have been piloting the
new principal evaluation
process either formally or infor-
mally, we're interested in hear-
ing from you about how you
think it's working and what
improvements you suggest we
make. We'll invite the group
who did the original design to
return in late April to make
changes, so your input would
be beneficial.



Business Manager
Mary Jane Greenawald
maryjane@sai-iowa.org

Communications Director
Tracy J. Harms
tharms@sai-iowa.org

Coordinator of Office Services
Ann Rohlfsen
arohlfsen@sai-iowa.org

Director of Gov. Relations
Dr. Ben Norman
bennorman@mchsi.com

Director of Legal Services
Kathy Lee Collins, J.D.
skoollaw@sai-iowa.org

Director of Professional Dev.
Dr. Elaine Smith-Bright
smith-bright@sai-iowa.org

Executive Director
Dr. Troyce Fisher
troyce@sai-iowa.org 

IPERS Representative
Dr. Gaylord Tryon
gtryon@mchsi.com

Program Assistant
Amy Swanson
aswanson@sai-iowa.org

President
Dr. Veronica Stalker, Superintendent
Waukee Community Schools
vstalker@waukee.k12.ia.us

President-Elect
Dr. Amanda Ross, Executive
Director of Curriculum and
Instruction, Ames
mross@ames.k12.ia.us

Vice President
Dan Moore, Principal
Sgt. Bluff-Luton High School, 
Sergeant Bluff
mooredan@sergeant-bluff.k12.ia.us

Past President
Dennis Heiman, Principal
Muscatine High School,
Muscatine
djheiman@muscatine.k12.ia.us

NAESP State Rep.
Juli Kwikkel, 
Principal, East and West Elementary
Schools, Storm Lake
jkwikkel@storm-lake.k12.ia.us

NASSP State Coordinator
Steve Buhrow, Principal
Colo-Nesco High School, Colo
p r i n c i p a l b u h r o w @ y a h o o . c o m

2

Notes on Leadership from Dr. Troyce Fisher
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Sept. 1, 2003 to August 31, 2004

Walking the Ta l k

T
he March 2004 issue of Runner’s World
has an article which explains the results of
three different research studies, all of

which point to the valuable role exercise plays in
strengthening brain power. The opening line of
the piece is, “It’s no secret that smart people
exercise.” Exercise seems to benefit older people
even more than younger ones, and there is now
evidence that extremely intense exercisers may
max out on mental benefits tending to “overdo to
the point of impairment.” Whoops, there goes the
“too old,” “too busy”, “too hard” arguments. 

The February 16, 2004, issue of USA Today, in
its “Executive Suite” section, profiled the CEO
of ING with the headline:
“Tough job needs a CEO fit for
leadership.” Ewald Kist goes on
to explain the “educational tool”
of exercise, debunking the myth
that the busier you are the less
time you have for exercise say-
ing that paradoxically, the more
responsibilities you have the
more important it is to take time
out to re-create your mind, body
and spirit. Mr. Kist is 60 years
old and is training for his seventh marathon. 

The March/April issue of Principal magazine
just arrived with its cover story titled “The
Healthy Principal.” With no fewer than seven
articles dedicated to managing stress, thriving in
the job, and fostering a resilient spirit, the point
is that there is an absolute need to get away from
the stresses of the job, even if it’s in virtual
space.

The February issue of Administrator also
arrived recently with it’s cover story “Alone at
the Top: Examining Some of the Sad Realities of
the Superintendency.” The “Survivor Tips” sec-
tion includes familiar encouragements about the
importance of taking care of yourself, keeping
the saw sharp, exercising, and spending time
with family and loved ones.

Do I detect a trend here? 
I have a pastor friend who says that in his 35

years of giving sermons, what he has learned is
that the message that he writes for his parish-
ioners is precisely the one he needs to hear.
There’s a certain transparency to identifying what

we happen to be paying attention to at any given
particular time, and this column is living proof of
the maxim, “We teach what we most need to
learn.” So, please know that I’m not writing this
having just come in from a five mile jog and a
low-fat breakfast.  

What I do know is that the rigors of leadership
demand a balance of body, mind and spirit, and
that the more attention we pay to being well-
rounded individuals, the more able we’ll be to
meet the rigors of helping children, youth, and
the adults who serve them. There’s documented
research that March is the worst month for
burnout and despair for educators new to the pro-

fession — both teachers and
administrators— mostly
because they are bone tired,
there’s a lot of school year to
go, some of the idealism
with which they began has
been tempered by disappoint-
ments and disillusionment,
and the to-do list seems end-
less. Young or old, rookie or
veteran, active parent or
empty-nester, we all need to

take care of ourselves. 
Jim Collins, author of Good To Great, conclud-

ed his remarks at AASA in February by saying
that the folks who distinguish themselves as great
individuals have mastered the art of personal
integrity and that at the end of the day they can
honestly say they’ve done the very best they
know how to do. So the question is, at the end of
our days — this time we fondly call March
Madness — can we honestly say that we’ve done
the very best we know how to do in tending not
only our minds, but also our bodies and spirits,
so we have renewed energy to fight the good
fight that is public education today? And if not,
what will we change, so we become good stew-
ards of the most precious gift of all, our health? 

Oftentimes when we’re stressed the most com-
mon form our exercise takes is jumping to con-
clusions. Instead, what if we re-commit to
healthy practices, including exercise, as part of
our dedication to being the best leaders we can
possibly be? I will if you will!

Take good care.  

“...the rigors of leadership
demand a balance of body,

mind and spirit, and that the
more attention we pay to

being well-rounded individu-
als, the more able we’ll be to

meet the rigors of helping
children, youth, and the

adults who serve them. ”



DERU credit is available
for workshops and labs.

March
9 - Mentor/Mentee
Statewide Training, West
Des Moines Marriott

April
1- Building Capacity for
Women Administrators,
SAI Office
5 - “Bullying Prevention,”
West Des Moines
Learning Resource
Center
6 - “Bullying Prevention,”
West Des Moines
Learning Resource
Center
20 - Secretaries
Workshop, West Des
Moines Marriott

June
10 -11 - Facilitator
Training, Mississippi
Bend AEA, Bettendorf 
22 - 24 - Effective
Schools Conference,
Okoboji

August
9 - New Administrators
Institute, Polk Co.
Convention Complex
9 - Pre-Conference with
Robert Marzano, Polk
Co. Convention Complex
10 & 11 - August
Conference, Polk Co.
Convention Complex

In
Brief
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REPORT

The SAI Report is 
published for association

members and selected 
community and business 

leaders by School 
Administrators of Iowa.

Your comments and 
suggestions are welcome.

Tracy J. Harms, Editor

School Administrators of Iowa
12199 Stratford Drive
Clive, IA 50325-8146

Phone: (515) 267-1115
FAX: (515) 267-1066

http://www.sai-iowa.org

At their February meeting 
SAI Executive Committee 
members:
l addressed implications for SAI of the
Governor's recommendation to provide
professional development dollars as incentives to
consolidate administrative costs;
l approved acceptance of the $25,000 Carver
grant to SAI's foundation to fund the Leading
With Soul pilot project;
l received updates on the progress of the PIRC
grant, mentoring and induction grant, the Wallace
grant submitted by the DE, and the BEEP project;
l reviewed the scope of leadership development
initiatives in the state and the need for coordina-
tion of efforts;
l gave input on drafts of a "Hiring Your Next
Superintendent" brochure and the "Case Letter"
for the Corporate Partners Program;
l made a recommendation to the SAI Policy com-
mittee regarding terms for the NAESP and
NASSP state coordinator positions; and
l got updates on the 6% allowable growth initia-
tive, IPERS, other legislative issues, program
reports, and the survey results from Rep Council
regarding feedback on meeting structure and
processes.

NAESP President-elect Candidates
Susan E. Masterson, principal of Monroe
Elementary School in Janesville, Wisconsin.

Bruce A. Voelkel, principal, Banyan Elementary
School in Sunrise, Florida.

Meet the candidates in future NAESP communica-
tions.

C a r v e r  G r a n t  t o  S A I  
F u n d s  P i l o t  P r o j e c t
The Carver Foundation has awarded SAI's founda-
tion a $25,000 grant to fund a pilot project titled,
"Leading With Soul: The Moral Imperatives of
Schooling." The pilot began last fall with 35
superintendents with hopes of replication
statewide next year. Resource people to the proj-
ect include James Autry, former Governor Robert
Ray, UNI President Bob Koob, and retired
Sacramento superintendent Jim Sweeney.

Plans are underway to expand the project to
include 100 more superintendents next year.

Bloom Where You’re Planted
School secretaries are public relations ambas-
sadors for schools. They're often the first peo-
ple to greet children and parents each day and
are the key office contact for parents and
teachers. As essential contacts, support staff
have a great degree of credibility with the
public, and along with that, a huge responsi-
bility to deliver a good first impression of the
school or district. This year's seminar, "Bloom
Where You're Planted," focuses on R-E-S-P-
E-C-T, working with internal and external
customers; Growing Together: Sharing Best
Practices; Get the Buzz on Education Issues;
Thorny Issues, legal issues for school secre-
taries; Just Add Water!, using the FISH!
Philosophy.

Registration forms are available in the
Events section of the SAI Web site or by call-
ing the SAI office.

Principals’ Associations to
Study Merger Possibilities
The Boards of Directors of the National
Association of Elementary School Principals
and the National Association of Secondary
School Principals announced March 1 a col-
laborative effort with their state affiliates to
conduct a comprehensive study to determine
the advantages and disadvantages of a merger
of the two national associations. The study
will be conducted by an independent research
group. It will be designed to examine all
facets of the management and administrative,
financial, and governance structures of the
two associations and determine the fiscal,
programmatic, personnel and governance
implications of a merger of this type.

It is essential to point out that a study of
this type does not imply that the end result of
such a review will be a merger. It is anticipat-
ed that a final report to the respective boards
will provide detailed and objective data,
which will serve to allow the NAESP and
NASSP boards to make an informed determi-
nation as to the feasibility of moving forward
in considering a merger into one national
organization. A deadline for the completion of
the study has not been determined as of this
date.

SAI Annual Conference
August 10 & 11, 2004

Linking Leadership and Learning
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S
ection 504 of the Rehabilitation Act of
1973 has to be one of the more enigmatic
pieces of legislation we deal with in

schools. It was passed during the civil rights era,
but not as part of the Civil Rights Act of 1965.
This law added disability (“handicap”) to the list
of reasons recipients of federal funds may not dis-
criminate. It is, compared to other laws, short and
sweet:

No otherwise qualified handicapped indi-
vidual in the United States ...
shall, solely by reason of his handicap, 
be excluded from participation
in, be denied the benefits of, or be sub-
jected to discrimination under
any program or activity receiving federal
funds.

I just finished reading a very troubling decision
out of the federal district court in New Jersey.
Blair Hornstine, an exceptionally bright student
(she scored 1570 out of 1600 on the SAT and had
been accepted to Harvard) with a “physical dis-
ability” ( the Court didn’t identify her disability
but I suspect Chronic Fatigue Syndrome) was
receiving special education pursuant to an IEP.
Her instructional program was altered in that she
attended school in the mornings only and received
homebound instruction in the afternoon. The dis-
trict she attended weighted grades. This student
had the highest GPA in her class, 4.6894, at the
end of seven semesters, the point in time when
valedictorian and salutatorian were to be identi-
fied, pursuant to board policy and Student
Handbook. “More than two-thirds of her classes
were AP or Honors. Her transcript showed 23
A+s, 9As, 1 A-, and nothing lower.” 

Can you tell what’s coming?
A new superintendent walked into a firestorm of

protest from parents, students, and even teachers
objecting to the probability that this student would
be Valedictorian. Bending to the wishes of the
protestors, the superintendent’s plan of attack
included requiring Ms. Hornstine to be examined
by a district physician (who, by the way, agreed
with her diagnosis and accommodations; might I
say it was a little late in the game to be question-
ing whether she truly had a disability), calling
team meetings for the purpose of reviewing and
re-reviewing her IEP, making public claims that
her father hand-picked her tutors, alleging she had
advantages due to her home study program that
other students didn’t have, and questioning the

grades she earned as determined by her home-
bound teachers. Ultimately, in the spring, the
superintendent devised and proposed an
amendment to the board policy regarding grad-
uation honors to allow the board to appoint
multiple valedictorians and altering the criteria
used to make the determination. (“In determin-
ing the recipients of [the awards of valedictori-
an and salutatorian], the Board may review the
program of study, manner of instruction, and
other relevant issues, and in its discretion, with
the assistance of the administration, may desig-
nate multiple valedictorians and/or salutatori-
ans to ensure that all students have an equal
opportunity to compete for these awards.” )
The amendment was to have been applied (sur-
prise!) retroactively.

I’d be willing to bet there aren’t too many
readers at this point who can’t see the direction
this case took. The Court beat up on the school
defendants pretty badly. Ms. Hornstine pre-
vailed; she received an injunction prohibiting
the board from naming multiple valedictorians.
She could also go forward with her damages
action against the superintendent and board for
violating Section 504 and the ADA. The Court
clearly believed that the district’s motivation
amending the Board Policy amounted to noth-
ing but discrimination against the plaintiff on
the basis of her disability. The amended policy
would have “denied her the benefits of” her
graduation honor solely because she was hand-
icapped. It doesn’t get much plainer than that.

The facts belied every single accusation
made against this student. That is to say, the
arguments that the district put forth (easier
tutors, no physical education requirement,
more chances to take AP classes, yada yada
yada) were successfully rebutted in each
instance. They didn’t even have their facts
straight. They appeared to be operating from a
“posse” mentality. The judge was not pleased
with the superintendent’s behavior.

I realize this case isn’t the typical scenario
where a special ed student’s grades, class rank,
Honor Roll, and other academic accoutrements
are questioned. But at its heart, this case illus-
trates the darker side of human nature. We rec-
ognize and feel sorry for a person with a dis-
ability, and then balk at that individual’s suc-
cess under the circumstances we set up and
approved for her! The point the school district

. . . and other pearls
of wisdom.

Consult Your
Attorney

Consult Your Attorney by Kathy Lee Collins

Discrimination Against Students Under Section 504: 
Grades, Transcripts, Diplomas, and Honors/Awards

The article, Consult
Your Attorney, is intend-
ed only as a reference in
regard to the subject
matter covered. It is fur-
nished with the under-
standing that SAI is not
engaged in rendering
legal advice. If a legal
opinion is desired, pri-
vate legal counsel
should be consulted.
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missed in this case was in thinking she had an
unfair advantage with the IEP. They forgot that the
IEP existed to level the playing field so she would
not have an unfair disadvantage.

I’m often asked whether report cards, transcripts,
or other indicia of student progress can be altered
or somehow “flagged” to alert the reader that this
student was in special education. (This is to sug-
gest that his or her “A” wasn’t really an A, you
know.) In March of 1999 the Iowa Department of
Education released a short document dealing with
these issues. I find it fairly helpful. It’s titled
“Grades, Diplomas and Transcripts for Students
with Disabilities,” and was the result of the work
of an impressive team of professionals with
expertise in special education. Done in a “Q & A”
format, the booklet addresses nineteen questions,
with annotations to the special ed and 504 regula-
tions, OCR and OSEP rulings, court cases, and
scholarly articles. I’m going to reproduce some of
the questions and answers here, but I suspect you
can get the full document from the Department’s
Web site or certainly from the Sped consultants at
the D.E.

CYA Note: It is important to distinguish the terms
“reasonable accommodations” from “substantial”
or “fundamental modifications” to the curriculum
in order to truly understand the heart of many of
the answers in the document. Not only is the differ -
ence between “how” (accommodations) and
“what” (changes to course content)important,
before we even think about putting some kind of
“flag” on the student’s grade card, transcript, or
diploma, those curricular modifications must have
been ‘significant,’ ‘substantial,’ or ‘fundamentally
alter’ the curriculum for that course. Although the
Q & A document doesn’t give examples of the lat -
ter, it is fair to say that only when such substantial
modifications occur to the curriculum that a
course title or description may be altered or a
notation made. For example, if the IEP of a stu -
dent with mental disabilities indicates the student’s
goal is to learn to spell the names of ten of the 50
states, while the non-altered curriculum for that
geography course means students are required to
identify all fifty states on a map, spell them cor -
rectly, and name their capitals, it is fair to say the
curriculum has been substantially altered for the
student. As the D.E. document indicates, “The
intent of reasonable accommodations is to address
a specific need, and not simply to provide the stu -
dent an opportunity to score better.” Thus, reason -
able accommodations are not in the same ballpark
as substantial modifications.

Q #1: Should a student’s grade be altered or
modified to reflect “reasonable” accommoda-
tions made for that student?
A: No. “Reasonable” accommodations generally
are defined as changes to the way things usually

are done... in order to provide identified stu-
dents with an equal opportunity to participate
when such changes do not lower or “substan-
tially” or “fundamentally” alter the school or
district’s standards.... The following are a few
examples of some commonly used “reason-
able” accommodations:
(1) timing or scheduling: allowing the student
more time to take tests or complete assign-
ments
(2) different presentation of test or assignment:
large print, test or assignment read aloud, more
space between questions on assignment or test
sheet
(3) alternate response method to assignment or
test questions: saying the answers aloud, using
a word processor or calculator, marking
answers in the test or assignment booklet
(4) alternate test setting: taking the test in a
different room to reduce distractions or using
special lighting or furniture

Q #3: May asterisks or other symbols or
codes be used on a student’s report card to
indicate that the student has a modified cur-
riculum in a general education classroom?
A: Yes. An asterisk or other symbol or code
maybe used . . . [however] the asterisk or sym-
bol should not signify special education or
indicate when “reasonable accommodations”
have been made for a student. [CYA
Observation: I take this sentence to mean the
code may be used only when substantial mod -
ifications have been made, and even then,
we’d better be careful of what the code says.]
These signs and symbols may not appear sole-
ly on the report cards of students in special
education; they should also be used for general
education students. [I must admit I’m per -
plexed as to when we would be substantially
modifying the curriculum for a general educa -
tion student, but perhaps I misunderstood this
comment.]

And along the same line, but instead of report
cards, two other questions address transcript
notations:

Q #17:  If modifications to curriculum con-
tent have been made for a student, may that
be reflected in the student’s transcript?
A: Yes. The purpose of the transcript is to pres-
ent an accurate picture of a student’s course-
work. If modifications to curriculum content
have been made for a student, these modifica-
tions can be reflected on the transcript, but in
such a way that it states what the curriculum
content “was,” and not what it “was not.” If,
however, a course designation suggests that it
is used only to indicate special education, it 

- continued on page 6
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Discrimination Against Students
- continued from page 5

may be a violation of the student’s right to privacy.
...[T]he transcript may not indicate that a student
has a disability [unless the student or parent con-
sents in writing to the specific release of that infor-
mation]. 

Q #18: May classes be identified as special edu-
cation classes on a high school student’s tran-
script to indicate that a student has had a modi-
fied curriculum in a general education class?
A: No. Phrases such as “Special Education
English” or “Resource Math” should not appear on
the transcript. Phrases such as “English
Essentials,” or “Practical Math Applications” or
other similarly descriptive phrases must be used
instead. ( A short list of examples, acceptable and
unacceptable, was provided.)

Q #19: May asterisks or other symbols or codes
be written on a high school student’s transcript
to indicate that the student has had a modified
curriculum in a general education class?
A: Yes. Modifications or exceptions to the grading
scale may be identified as long as the denotation
of modifications or exceptions does not identify
the student as having a disability or being in spe-
cial education. An asterisk after the grade may
denote that the student received modified grades or
completed work at a lower grade level. However,
the explanation of the asterisk on the transcript
must not indicate the student’s participation in spe-
cial education [unless specific consent is received
from the student or parent]. 

Q #4: May a student with disabilities who
receives course content modifications that sub-
stantially or fundamentally lower or alter the
district’s standards be denied admittance to the
general education honor roll?
A: Yes. The use of uniform standards for measur-
ing academic achievement for educationally sound
purposes may mean that some identified students
will not be able to perform at higher levels. ... It is
important to note, however, that a district may not
exclude identified students from the honor roll
solely on the basis of their disability.

Q #6: Is it acceptable for a school to use a
course weighted grading system?
A: Yes. OCR (Office for Civil Rights) suggests
that the use of a grading system which assigns
lower grade weights to special ed courses does not
violate Section 504 as long as the lower weighting
results from an assessment of actual differences in
the difficulty of the course as compared to general
education courses. ... OCR also notes that a
weighted grading system may be found to be dis-
criminatory if it effectively precludes special ed

students from being placed on the honor roll
because the weighted average required for
honor roll is higher than the possible weighted
grade in a special ed course. OCR recommends
that students with disabilities, whose opportu-
nity to be placed on the honor roll is restricted
by weighted grading, be given the opportunity
to earn honors and awards reflecting their
efforts and achievement.

Q #9: May a student with a disability,
enrolled in a general education class for rea-
sons other than mastery of the content (i.e.,
learning social skills), be excluded from the
class grading and be evaluated on specific
objectives, benchmarks, or goals on the
IEP?
A: Yes. Such a student would be graded or
evaluated based on criteria outlined in the IEP.

Some other points made in the document (par-
aphrased):

• In determining eligibility for athletics and
other extracurricular activities, the special edu-
cation student may be assessed on the basis of
progress towards goals and objectives on the
IEP, or on the same criteria as non-identified
students, depending on the student and the
nature of his or her disability. “Passing four
core courses” may mean Ds or above, or may
mean that the IEP team has determined that the
student is successfully moving toward attain-
ment of his/her goals on the IEP. (Q #10)
• Graduation requirements may be altered for
special education students, thus enabling an
identified student to get a diploma while not
meeting the same criteria for graduation as
general education students. The diploma
awarded to special education students should
be “similar in all significant respects” to the
diploma other students receive, but it is per-
missible to alter the language slightly when a
student has not met the district’s graduation
requirements, but rather the graduation require-
ments established on the student’s IEP. (Qs
#11, 12)
• Students on IEPs may take courses on a
pass/fail basis either because the district offers
that option to all students or because the stu-
dent’s IEP prescribes it for one or more cours-
es. (Q #5)

When in doubt about a practice or contemplat-
ed action that could be interpreted to disadvan-
tage special ed or 504 students, don’t forget to
seek guidance, either from the Department or
by consulting your attorney. I don’t ever want
you to feel the sting of a judge’s rebuke, as
that new, too-eager-to-please superintendent in
New Jersey did. 

I n  M e m o r i a m

Eldon Rogstad, retired
superintendent, North
Winneshiek and Sioux
City.
(2-13-04)
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Role of Principal Leadership in 
Increasing Teacher Retention

Last year approximately 1,230 teachers (16.7% of the
teaching force) left Charlotte-Mecklenburg Schools
(N.C.). Each time a teacher leaves the system, the cost is
approximately $11,500 for recruiting, hiring, and provid-
ing orientation and professional development for the
replacement. Thus in economic terms alone, these 1,230

teachers who left last year equate to $14.2 million. The cost
to students is even higher with the lack of stability and the
loss of teaching expertise. 

National and local research indicates a teacher's decision to
stay at a school largely depends upon the principal and his or
her leadership in the school. Believing principal leadership
may be the key to increasing teacher retention, Charlotte
Advocates for Education (CAE), a local independent non-
profit organization, has just released findings from its study,
Role of Principal Leadership in Increasing Teacher
Retention: Creating a Supportive Environment.

CAE sought to understand this relationship between princi-
pals and teacher retention by studying CMS principals, par-
ticularly those in high needs schools, who have been more
successful in retaining teachers while increasing student
achievement. 

For the executive summary or complete study, go to
http://www.advocatesfored.org/principalstudy.htm

SAI August Conference Features Bob Marzano
Pre-Conference with Bob Marzano highlighting ways to increase student achievement on Aug. 9
August Conference with Bob Marzano speaking on Balanced Leadership on Aug. 10

R
obert J. Marzano is a Senior Fellow at Mid-continent Research for Education and Learning (McREL)
Institute in Aurora, Colorado. He is responsible for translating research and theory into classroom practice.
He headed a team of authors who developed Dimensions of Learning, published by the Association for

Supervision and Curriculum Development, and is also the senior author of Tactics for Thinking (ASCD) and
Literacy Plus: An Integrated Approach to Teaching Reading, Writing, Vocabulary, and Reasoning (Zaner-Bloser).
His most recent efforts address standards as described in the two books Essential Knowledge: The Debate Over
What American Students Should Know (Marzano, Kendall, & Gaddy/McREL, 1999) and A Comprehensive Guide to
Designing Standards-Based Districts, Schools, and Classrooms (Marzano & Kendall, ASCD/ McREL, 1996). He

has also recently completed books titled Transforming Classroom Grading (ASCD, 2000) and Designing a New Taxonomy of
Educational Objectives (Corwin Press, 2000). He has developed programs and practices used in K-12 classrooms that translate cur-
rent research and theory in cognition into instructional methods.

Marzano received his B.A. in English from Iona College in New York; an M.Ed. in Reading/Language Arts from Seattle
University, Seattle, Washington; and a Ph.D. in Curriculum and Instruction from the University of Washington, Seattle. Prior to his
work with McREL, Marzano was a tenured associate professor at the University of Colorado at Denver, and a high school English
teacher and department chair.

An internationally known trainer and speaker, Marzano has authored 18 books and more than 150 articles and chapters in books on
such topics as reading and writing instruction, thinking skills, school effectiveness, restructuring, assessment, cognition, and stan-
dards implementation. He is a frequent presenter at ASCD, NAESP, NASSP and AASA.

Many SAI members know his work primarily through study of What Works in Schools: Translating Research Into Action (2003)
and Classroom Instruction That Works: Research-Based Strategies for Increasing Student Achievement (2001). In this age of
accountability Dr. Marzano will give us a blend of both the practical and the theoretical as we move to high levels of learning for all.


