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REPORT
Focus on Instructional Leadership

“Persistence and

determination alone

are omnipotent. The

slogan press on has

solved and always will

solve the problems of

the human race.”

~ Calvin Coolidge

SAM and the ‘Fab Five’
Carol Lensing, SAM project state coordinator, retired superintendent and building administrator

Every building principal is time challenged. Research recently released by The Wallace Foundation
in the context of a study about School Administration Managers suggests that if principals learn

to delegate five basic responsibilities, they can immediately find more time to be instructional lead-
ers. Those five are

� student supervision in non-instructional areas of the school,
� student discipline/behavior management,
� supervision of non-teaching school staff,
� school facilities and management, and
� interaction with parents on non-instructional matters.
The conclusion of Policy Study Associates was that principals who are able to delegate on a “first

responder” basis the above five high-delegation areas to a SAM were able to spend significantly more
time focusing on instruction and student learning. These high-delegation areas have been given the
nickname “fab five” among the SAM project schools across the country. You can find this study at
www.wallacefoundation.org under the “educational leadership” tab.
Iowa’s SAM project has grown significantly over the past three years from a pilot involving only

three schools to one that now has 45 teams participating across the state, and has garnered the interest
of many schools and districts. The value and need for leaders to be instructionally focused is well
documented. In fact, educational research indicates that building leaders are the second most impor-
tant factor in student learning, right after the classroom teacher.
The SAM project, which focuses on administrators’ use of time, supports the research in this area

by arranging for someone to be the SAM. The SAM uses calendar-driven software called TimeTrack,
as well as a reflective process of questioning, coaching and support, to document how the principal
uses his or her time, and the impact that focus is having on instruction and learning in each class-
room.
Among the SAM project sites across the country and in Iowa, protecting the principal’s time and

assisting the principal in becoming a stronger instructional leader is the centerpiece of the work. That
focus is not dependent on whether the SAM is a full-time position or a secretary/administrative assis-
tant who assumes the role of the SAM while still doing other duties. Rather, it is dependent on the
belief that together with the principal and the SAM, a “team” of people work together to distribute
duties in the “fab five” areas and help the principal become a stronger instructional leader.
Is the ideal situation the addition of a new position called a SAM? Absolutely! Can the administra-

tor create a culture of distributing management and focusing on instruction without adding a full-time
SAM? Absolutely! It becomes a matter of vision, high expectations for learning for all, and a leader
who lets go of some of the management areas in order to focus on the instruction, data and learning
in each classroom.
School districts are financially strapped, and it doesn’t look much more promising in the near

future. Even under those constraints there are things that can be done within buildings to change
- continued on page 3

Announcing the Candidates for
SAI Vice Pres ident

Watch your mail for information sheets about candidates for SAI vice
president Roark Horn of Hudson and Carol Montz of Williamsburg and
an election ballot that will be mailed to all regular members by April 1.
Cast your vote and return your ballot to the SAI office postmarked no
later than April 15.Roark Horn Carol Montz
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Collaborative Edge
“Strong schools don’t compete against weak ones, but help them instead.”

~ Andy Hargreaves

We live in a time when most of the initiatives to improve education are based on the concept
of competition. Race to the Top is designed to promote competition by identifying and
rewarding the best approaches to large-scale system improvement. Word from the United

States Department of Education is that many existing programs that are currently based on formulas
designed to promote equity will follow this competitive approach.

Regaining America’s competitive edge is the justification for many other reforms. The notion is that
we are falling behind other countries such as Finland and Canada.

I certainly support and respect the value of competition. America was built on the free-enterprise sys-
tem. Without healthy competition, individuals and organizations tend to grow complacent and resist-
ant to needed change.

But I fear that this emphasis on competition is being taken to an extreme that will be counterproduc-
tive for our educational systems. The value of collaboration is also an important and vital component
of system improvement.

Indeed, the Iowa Standards for School Leaders recognize the importance of collaboration in Standard
6 which reads: “An educational leader promotes the success of all students by understanding the pro-
file of the community and responding to and influencing the larger political, social, economic, legal
and cultural context.” Supporting this standard is criterion 6a: Collaborates with service providers and
other decision-makers to improve teaching and learning.

Andy Hargreaves, et al. (Principal, March/April 2010) suggest that we rethink the idea of competitive
advantage and replace it with the idea of “collaborative edge.” He believes that principals need to
resist the push toward competition and move toward greater sharing of expertise and knowledge with
other administrators.

Hargreaves states, “High performing countries outside the U.S. are already on the collaborative edge.
The best businesses demonstrate that maintaining a collaborative edge beyond self-interested partner-
ships drives up their performance, too. Collaborating outside our schools strengthens the quality of
what we can achieve within them.” (p. 20)

Hargreaves lists five indicators for identifying when you have a collaborative edge.
• Make the first move to seek advice from or offer assistance to other schools within and outside your
district.
• Press your district or state to develop initiatives in your community that necessitate all schools
working together.
• Your collaborative efforts must not only concentrate on children who are just below proficiency, but
also assist students who are far below that level and stimulate those above.
• Data-driven improvement involves more than looking at spreadsheets to find gaps and make quick
interventions; it stimulates powerful conversations about changing the nature of teaching and learn-
ing.
• When you are out of the school for a meeting or professional development, don’t keep phoning or
texting back. Distribute responsibility so the school can manage just fine without you.

SAI is committed to modeling collaboration as we work with other agencies and groups that impact
Iowa students’ education. Our collaborative partners include IASB, ISEA, DE, AEAs, UEN, IASBO
and others. We don’t always agree on every issue, but we must be willing to work together to seek
better outcomes for students.

It’s also SAI’s intent to play a role in school leaders’ collaboration whether through education ses-
sions, networking, online forums or book studies, to name a few. SAI looks to serve as a catalyst to
facilitate opportunities for administrators to work together; let us know how we can help.
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REPORT

The SAI Report is
published for association
members and selected
community and business
leaders by School

Administrators of Iowa. The
views expressed in the SAI
Report do not necessarily
reflect SAI opinion nor does
acceptance of advertising
imply SAI endorsement.

Your comments and
suggestions are welcome.

Tracy J. Harms, editor

School Administrators of Iowa
12199 Stratford Drive
Clive, IA 50325-8146

Phone: (515) 267-1115
FAX: (515) 267-1066
www.sai-iowa.org

At its February meeting, the SAI Executive
Council:
� heard that Iowa Leadership Academy
Principals Center Summer Institute invitations
were sent. Funding to sustain Superintendents’
Networks and a Principals Center continues to
be pursued;
� was informed that various committees have
been using Wikis to exchange ideas and infor-
mation for their work. An Aug. 3 workshop will
focus on the Iowa Core with strands for varying
levels of administration. Also, that next year’s
SAI/CASTLE sessions will include one
Transitioning series each of Phase I and II, and
one Technology Boot Camp and follow-up;
� was updated on the current status of education
legislation;
� received information on Wallace activities
which include developing a mentoring program
that could be delivered at the local level for
assistant principals and associate superintend-
ents.

February Results
Are you currently examining your grading
practices?
Of the respondents indicating they are examining
grading, they shared that:
� We are beginning a study group on formative
assessment which will include discussion on grading
practices.
� We are considering eliminating grades all together.
� Our professional development revolves around
Richard Stiggins’ work on Formative Assessment
and Grading.
� We continually reevaluate homework and grades.
� We are looking at more standards-based report
cards. We’re waiting for the ICC training to be com-
pleted by the state, and the push for national stan-
dards to play out.
� Semester tests are read for appropriate questions,
for district expectations.
� [We’re looking at] how zeros affect a student’s
grade.
� We have had several guided discussions at [our]
High School.

This month’s question:
What methods do you use to collaborate
with other school leaders?

Provide your answer, http://bit.ly/a4iMyC
The 2009 MetLife Survey of the American Teacher
focuses on Collaborating for Student Success.
Access the results and ideas on what collaboration
looks like at http://www.metlife.com/teachersurvey

* This is an unscientific survey of volunteer participants and
is not a valid statistical sample.

Give us your feedback* UpcomingUpcoming
EventsEvents
March
24 -Transitioning Schools
into the 21st Century -
Session 3 of Phase II,
Scheman Bldg., Ames

29 - Transitioning Schools
into the 21st Century -
Session 3 of Phase II, AEA
13 Halverson Center,
Council Bluffs

April
5 - Transitioning Schools
into the 21st Century -
Session 3 of Phase I,
Scheman Bldg., Ames -
download brochure,register
online,directions

6 - Transitioning Schools
into the 21st Century -
Session 3 of Phase I,
Siebens Forum on the
Buena Vista University
Campus, Storm Lake

15 - Transitioning Schools
into the 21st Century -
Session 3 of Phase I, AEA
267

16 -Transitioning Schools
into the 21st Century -
Session 3 of Phase II,
Coralville Library

23 - Administrative
Assistants Seminar,
Sheraton West Des Moines

28 - Spring Legal Lab, SAI
Office, Clive

Find registration information and
learn about future offerings at
www.sai-iowa.org/events

In Memoriam
Elbert Sobotka, retired superintendent,
Colo-NESCO (2-20-10)

SAM and the Fab Five
- continued from page 1

the existing culture. Sometimes it is easiest for
those of us in education to understand the need
to change; however, we’re not always willing to
make the changes that shift the culture within
our schools to one in which each person is an
important member of the learning team. It takes
the principal, teachers and support staff, as well
as parents and community to ensure that each
and every child reaches his or her potential.
The SAM project and its focus on the five

high-delegation areas of supervision, discipline,
non-teaching staff, working with parents on
non-instructional areas and building manage-
ment, is moving in the right direction. With or
without the SAM project, my hope is that all
building leaders will work to distribute some of
the high-delegation management areas and
stretch themselves to focus even more com-
pletely on instruction and learning. Our chil-
dren and grandchildren are counting on us to
make it happen.

Read more about the School Administration
Manager Project at www.sai-iowa.org/sams

Principals Center Summer Institute
is June 23-24

The focus of the 2010 Principals Center
Summer Institute, June 23-24 in West Des
Moines, will be on developing a common vision
of deep learning and the teaching that produces
it.
Participants will also refine their Individual

Administrator Professional Development Plans,
and follow-up work will be expected.
A fee of only $95 includes

� two days of learning
� all meals
� one night’s lodging at the conference hotel
(while available; make reservations early).
Details and registration are now available at
www.sai-iowa.org/ilapcagenda.

http://www.sai-iowa.org/sams/
http://www.sai-iowa.org/events
http://bit.ly/a4iMyC
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W
e have all had those moments in life when we come to a fork in the road regarding our job,
career, profession, etc. As such, I just wanted to share that this will be my last column as
the Legal Services Director for SAI. I have decided to move on to my life’s ambition of

guiding safari tours in Tanzania. Yes, I’m joking, but that wouldn’t be a bad gig.
Where I was really going with the fork-in-the-road situation relates to the one I encountered about

five years ago. Around that time, I heard on the news about how individuals might get a teacher
intern license, based partially on work experience, rather than going through the entire undergraduate
teaching course. Excited about the possibility of getting involved in education, I was encouraged that
the legislature provided for this alternative route. However, that excitement was soon doused when I
learned that no Iowa colleges or universities were offering such a program. Like other fork-in-the-
road situations, it is odd to now think about what things might be like if one of those institutions had
offered a teacher intern program five years ago. Would I currently be a school administrator, as I
aspired? Perhaps. Might I have enjoyed teaching so much that I would still be in the classroom?
Maybe. Would the desk in the Legal Services Director’s office at SAI have far fewer papers on it and
empty Diet Coke cans underneath it? Absolutely.
Rather than further hypothesize how the space-time continuum might be disrupted if we could go

back five years and create a teacher intern program, I wanted to bring to your attention that educator
wannabes now have numerous teacher intern program options.
While I concede this may seem like an odd time to promote a new teaching program, what with all

of the cutbacks that school districts face across Iowa, I also trust that some districts are still having a
difficult time finding math and science teachers. Or perhaps there are districts that are having difficul-
ty finding an English teacher. Even in an area like English, which is not typically a shortage area, a
school district may hire a teacher intern, if it has faced a challenge in filling an English teaching posi-
tion.
Before I get anyone worked into a frenzy, I need to share that the teacher intern licensure program

IS NOTA FAST-TRACK PROGRAM. The Board of Educational Examiners IS NOT now allowing
just anyone to be thrown into the classroom.
With that settled, let’s get back to more information on the program. For starters, the teacher intern

license provides authorization for someone to teach in grades 7 to 12. At least at the present time,
there is no shortage of elementary teachers in Iowa, so the teacher intern program does not cover that
area.
Some applicant eligibility requirements include:

1) Applicant must hold a baccalaureate degree with a minimum 2.5 cumulative G.P.A. on a 4.0 scale
from a regionally accredited institution.
2) Past coursework must meet at least one of the BoEE’s secondary teaching endorsements.
3) Applicant must possess a minimum of three years’ post-baccalaureate work experience. While it
would be ideal if this experience were in the area they wish to teach, it does not have to be. A school
official at one of the approved college or university teacher intern programs will review the work
experience to determine eligibility.
If an individual satisfies these requirements, along with others set by the applicable teacher intern

program, then s/he will generally go through one year of education courses prior to receiving a
teacher intern license. Many of the teacher intern programs are set up in such a way so that a teacher
intern student may still work at a full-time job while completing the course requirements. During the
year prior to receiving the teacher intern license, the coursework will focus on such areas as learning
environment/classroom management; instructional planning; instructional strategies; student learning;
diverse learners; collaboration, ethics, and relationships; and, assessments.

by Matt Carver, Director of Legal Services
When You Come to a Fork in the Road,
No Need to Take a Left at Tanzania

This article is intended

only as a reference in

regard to the subject

matter covered. It is

furnished with the

understanding that SAI

is not engaged in

rendering legal advice.

If a legal opinion is

desired, private legal

counsel should be

consulted.
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While the teacher intern candidate will not go through a formal student teaching program, s/he will
have to perform at least 50 contact hours in the field prior to receiving a license, and must also pass a
basic skills test.
Let’s say that your district has someone already lined up who is going through the program, or

finds someone who is going through the program whom you wish to hire for the following school
year. In that case, assuming you are not in violation of any master contract language by doing so and
you are having difficulty filling a position, then your district may extend an offer to the teacher intern
to work under a teacher intern license for the following school year.
Again, assuming progress through the college or universities teacher intern program, the teacher

intern will have a teaching license, and not just be a glorified student teacher.
During the one year under the teacher intern license, the teacher would also participate in the men-

toring and induction program and continue to take coursework through the teacher intern program. In
addition to support from a district-assigned mentor and a licensed evaluator, the applicable teacher
intern program will provide support and assistance. After performing a minimum of 160 days of
instruction, the teacher intern will then complete any remaining coursework requirements in the sum-
mer after the year as a teacher intern. If all goes well (the school district offers a contract for a second
year, and the teacher completes the intern program and meets BoEE requirements), then the teacher
would start the second year under an initial teaching license. Successful completion of the teacher
intern license year DOES COUNT as one of the years toward a teacher receiving a standard license.
You should also know that if circumstances do not permit the teacher intern to complete 160 days of
instruction under the intern license, there is a process under which the applicant may still receive an
initial license, with the recommendation of the school district and applicable teacher intern program.
So, a timeline might look something like this:

Winter or early spring of 2010 – Individual applies for an approved teacher intern program.
2010-11 school year – Individual participates in a program.
Spring of 2011 – Teacher intern participant is offered position for 2011-2012 school year.
Late spring or early summer of 2011 – Individual applies for teacher intern license through
BoEE.
2011-12 school year – Individual teaches under contract on a teacher intern license, partici-
pates in mentoring and induction, and continues to take courses.
Summer of 2012 – Teacher completes any remaining coursework and applies for initial license.
2012-13 school year – Teacher works under initial license, although this is the second year
toward individual receiving a standard license.

OK, is that as clear as mud? You may find additional information in the administrative rules (282
IAC 13.9), which may be found at http://bit.ly/bFRPUJ. Also, don’t hesitate to contact Mr. Fred
Kinne at the BoEE, 515-281-3587, fred.kinne@iowa.gov.
The approved teacher intern programs as of March 2010 and their contacts are

Iowa Teacher Intern License Pathway: www.iowateacherintern.org/
ISU – Hina Patel, (515) 294-7886, hinap@iastate.edu
UI – Susan Lagos-Lavenz, (319) 335-5306, susan-lagos-lavenz@uiowa.edu
UNI – Merrie Schroeder, (319) 273-7891, merrie.schroeder@uni.edu

Kaplan University: http://online.kaplanuniversity.edu/education/Pages/Teaching_and_Learning_MA.aspx#
Del Shepard, (877) 218-0021, dshepard@kaplan.edu

Maharishi University of Management: www.mum.edu/intern_teaching/
Christopher Jones, (641) 472-1105 cjones@mum.edu

Morningside College: http://webs.morningside.edu/education/
Pete Hathaway, (712) 274-5349 hathaway@morningside.edu
I hope this information helps. I tried to keep it short after last month’s novel. I know it has been a

long winter, but try to keep your spirits up. If you are feeling a little down, imagine yourself in one of
those safari hats; it did the trick for me. Speaking of exciting and sometimes heart-stopping adven-
ture, it is time for spring training, so don’t forget to cheer for those lovable Cubs (or at least pity
those of us who do).

http://webs.morningside.edu/education/ 
http://www.mum.edu/intern_teaching/ 
http://online.kaplanuniversity.edu/education/Pages/Teaching_and_Learning_MA.aspx# 
http://www.iowateacherintern.org/
http://bit.ly/bFRPUJ
http://www.legis.state.ia.us/aspx/ACODocs/DOCS/02-24-2010.282.pdf
http://www.legis.state.ia.us/aspx/ACODocs/DOCS/02-24-2010.282.pdf
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Parents appear to involve themselves in their children’s homework for three major reasons: they
believe that they should be involved, they believe that their involvement will make a positive dif-

ference, and they perceive invitations to involvement (Hoover-Dempsey & Sandler, 1995, 1997 and
Hoover-Dempsey, 2009).

Parents’ involvement in their children’s education is a normal requirement and part of being a respon-
sible parent. In the January and February 2010 issues of the SAI Report, various basic obligations for
parents were discussed, e.g., a home schedule or structure for homework; interacting with their child,
school or teacher; and the psychological supports for children’s learning, including effort and self-
reliance.

Variables that impact student achievement include proximal student outcomes (attitudes about home-
work, effort, self-reliance and their view of their own competence), and distal student outcomes
(overall achievement, grades, scores on standardized tests).

Research findings indicate that parent involvement related to proximal outcomes: their child’s atti-
tudes about homework, ideas about themselves as a learner, actions their child uses in learning are
most important for parents to encourage and support. The distal outcomes are a later result.

Parents can take a sharper view of their role by reflecting on the questions below.

Parent Reflection on Their Child’s Learning:

I understand the purpose and goals of homework: Yes No

I provide material and a place for my child’s Never Once a week Twice weekly Daily
homework:

I keep an eye on my child’s homework and Never Once a week Twice weekly Daily
progress in school:

I ask my child what s/he is learning: Never Once a week Twice weekly Daily

I ask my child how s/he know s/he’s learning: Never Once a week Twice weekly Daily

I respond to specific information teachers Never Once a week Twice weekly Daily
send home with my child:

I check on progress of my child through Never Once a week Twice weekly Daily
school’s online system:

I provide support and encouragement to Never Once a week Twice weekly Daily
my child on what he/she is learning:

I praise my child’s effort: Never Once a week Twice weekly Daily

I discuss problem-solving strategies with my child: Never Once a week Twice weekly Daily

I actively teach and support my child’s self-reliant skills: Never Once a week Twice weekly Daily

I help my child by asking questions to solve problems: Never Once a week Twice weekly Daily

I model learning for my child: Never Once a week Twice weekly Daily

By reflecting on these proximal variables, parents can determine their current behaviors and decide
what else they might do to encourage learning.

Core belief: All parents have the capacity to support their children’s learning.

Parent Involvement

Homework Practices: Part 3 of 3
Ed Redalen, director, Iowa Statewide PIRC
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Educators as Risk-Takers
by Scott McLeod, CASTLE director

Increasing knowledge and skills in this digital, global era

I just returned from ASB Unplugged, a 1:1 school laptop conference hosted by theAmerican School of Bombay in Mumbai, India. If you can imagine nearly 300 educa-
tors from international schools all across the world — all talking about technology integration and
implementation, effective instruction and empowering leadership within the context of 1:1 laptop pro-
grams — then you probably can guess what a great time I had. I was in charge of the leadership
strand of the conference. Jamie Fath and Nick Sauers, whom many of you know from the
Transitioning and Boot Camp training that CASTLE is doing with SAI, accompanied me. The con-
versations that the three of us had with the international educators were extraordinarily robust, mean-
ingful and insightful.
One of the things from the conference that resonated with me was the international educators’ will-

ingness to take risks. If you’ve been teaching the same thing in the same school for the past 15 to 20
years, it may seem like a fairly big deal when someone then comes in and asks you to start integrat-
ing this technology stuff into your daily teaching practice in a meaningful way. On the other hand, if
you’ve already packed up your entire family and
headed off to work in Nairobi, Kenya; and then
Caracas, Venezuela; and then Budapest, Hungary;
and then Doha, Qatar; and then Shanghai, China —
you’ve already taken the enormous risk of repeated-
ly uprooting your entire lifestyle and adjusting to a
new school, city and country. For international edu-
cators who already have proven themselves as risk-
takers, being asked to pull technology into their edu-
cational practice may not seem as big a deal.
So I think one of the biggest assets these interna-

tional schools has, even more than their globally-
minded students and parents and their tremendous
financial resources (tuition often is upward of $30,000 per student), is that they have buildings full of
educators who already have established themselves as risk-takers. It seems to me that a school full of
people who are willing to try things, to “give it a go,” if you will, is extraordinarily well-poised to be
successful in a rapidly-changing climate such as that in which we now live. The challenge for those
of us who don’t work in such schools is how we create this kind of learning climate within our own
organizations.
On a related note, I’m working with an ISU honors Psychology student, Hana, to identify assess-

ments of individuals’ proclivity to take risks. What we’d like to do is run some educators against the
assessment(s) to see if they’re more likely to be high or low risk-takers. We may even do some com-
parative work where we also assess professionals in other industries. If your school might be interest-
ed in participating in this project, please drop me a note in the next couple of weeks
(mcleod@iastate.edu).

Iowa 1:1 Institute and Network
Iowa’s first-ever conference dedicated solely to laptop programs, the Iowa 1:1 Institute (I11I), will be
April 7 at the Polk County Convention Complex. I am pleased to announce that all 500 registration
slots have been filled. It’s going to be an amazing learning experience for attendees. More details are
available at the Institute Web site, http://bit.ly/iowa1to1institute. Also, the Iowa 1:1 Network is grow-
ing rapidly. To join, visit http://bit.ly/iowa1to1network.

As always, please stay in touch (mcleod@iastate.edu)! FYI, I have a new phone number: 7077-CAS-
TLE or 707-722-7853.

“It seems to me that a school full of

people who are willing to try things, to

“give it a go,” if you will, is

extraordinarily well-poised to be

successful in a rapidly-changing climate

such as that in which we now live. The

challenge for those of us who don’t

work in such schools is how we create

this kind of learning climate within our

own organizations.”
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National Associations’ Events
NASSP - Annual Convention, March 12-14, 2010, Phoenix.
Registration and hotel room arrangements are available at
www.nasspconvention.org

NAESP - Annual Convention, April 8-11, 2010, Houston.
Register and reserve a hotel room at
http://s15.a2zinc.net/clients/NAESP/naesp10/Public/Enter.aspx

AASA - If you were unable to attend the National Conference
on Education, visit the AASAWeb site for comprehensive cov-
erage of the event, http://resources.aasa.org/ConferenceDaily

David Warlick to Conclude
SAI August Conference with
Optimism and Excitement
for Education’s Future

David Warlick, a 34-year educator, has been a
classroom teacher, district administrator and staff

consultant with the North Carolina State Department of
Public Instruction. For the past 10 years, he has oper-
ated The Landmark Project, a consulting and innova-
tions firm in Raleigh, N.C.
David’s attribution tool, Citation Machine, serves

more than a half-million visitors a day, and his class-
room blogging service has more than 200,000 users.
David Warlick is also the author of three books on

instructional technology and 21st century literacy. He
has spoken to audiences throughout the U.S.,
Canada, Europe, Asia, the Middle East and South
America.
What makes David Warlick a highly effective and

sought-after speaker is that, at heart, he is a teacher
with a contagious passion and enthusiasm for helping
people discover a brand new world of teaching and
learning.

Photo by Trustypics

SAI Legislative Reception

Members met February 23 at the State Capitol with legislators
representing all areas of the state. Administrators were briefed
in advance on the current status of bills as well as SAI’s

stance on legislative issues. This event provided an opportune time for
education leaders to thank legislators for their work as well as to
weigh in on proposed bills.
This is SAI’s second reception, and we continue to appreciate the time to meet with legisla-

tors one on one that this provides. House and Senate Education and Education Appropriations
Committee members specifically were well represented.
SAI’s legislative platform is available on our Web site along with the latest news from the

Capitol at www.sai-iowa.org/legupdate. Use it to stay current and in contact with your legisla-
tors through the end of the session.
More event photos are available at http://bit.ly/aUq7sY.

Create a Culture of College
Readiness for All

Resources are now available to assist in
preparing more low income and minority

students for postsecondary education.
Principals and their faculty can use the College Readiness

for All Toolbox as an effective set of well-researched tools,
lessons learned, resources and documents designed to
• create a college-ready culture for ALL students.
• enhance student expectations, achievement and access.
• provide educators and outreach professionals with self-
assessment and evaluation activities.
• help students and educators collaborate on postsecondary
success.
• provide an understanding of the change process.
• create an easy-to-use roadmap for program implementation.

Click on the link http://toolbox.pathwaystocollege.net/ to take
the first steps to creating a college-ready culture, and begin
exploring the tools, resources and activities available in the
toolbox!
For further information, e-mail NASSP staff member Lois

Hall at halll@principals.org.
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