


[bookmark: _GoBack]Steps for Designing a Concept-based Unit
1. Decide on a unit title.
	-The title is the main topic for the study.
2. Identify a major concept to serve as a suitable conceptual lens for your study.
	-The conceptual lens draws thinking above the topic to the integration level.
	-Integrated thinking sees the conceptual and transferable patterns and
              connections of knowledge.
	-Changing the conceptual lens changes the unit focus. For example, with a
              Human Body title, the lens could be “Systems,” “Structure,” or   “Change.”

3. Chart the sub-topics and sub-concepts for study, by subject (interdisciplinary), or strand
    (intradisciplinary), for the unit title and conceptual lens.

	-Sub-topics listed will be specific (e.g., “Australian Rainforest” or “Early
               European Explorers”;  sub-concepts will be transferable (habitats, shelter,
               needs). Underline all sub-concepts. These will be used for writing Essential
               Understandings (generalizations).

4. Write a unit overview to engage student interest and to introduce the unit. the unit. (this can
    be a last step after you have drafted the unit. The Overview will be placed at the beginning of
the unit. Write the overview in a engaging way to create student interest in the study.

5. Brainstorm some of the essential understandings [generalizations/ enduring
    understandings] that you would expect students to gain from the study.

	- Generalizations answer the question, “So what? Why should I learn these
             facts?”
            - Generalizations go beyond the facts to the conceptual and transferable level
              of understanding.  (This facilitates conceptual thinking and deep
              understanding.)

6. Brainstorm a few open-ended Inquiry Questions to engage the students’ deep
    thinking and interest. Inquiry questions are debatable, or provocative in
    nature.(Student questions may be included here)

7. Brainstorm “guiding questions” to facilitate the student’s study toward the essential,
    enduring understandings.

	- Guiding Questions are factual and conceptual.  
8. Identify the specific knowledge (critical topics and/or facts) and skills that students must
   internalize.  “Students will “Know” and “Key skills [be able to do]…”

9. Write a culminating  performance task(s) to show the depth of learning (Backwards Design).
   The performance tasks answer the question, “What do I want students to know, understand and
   be able to do as a result of this unit of study?”

	- Use the formula, “What,”” Why,” and “How” in writing to ensure that the
            performance measures to the level of deep understanding --the “Why”. 
            What=Unit Title
            Why=Generalization of great importance for the study
              How=Performance. Using the RAFTS formula creates an authentic,
                        engaging performance

10. Design the scoring guide (criteria and standard) to assess the performance task. 

	- For each criteria assessed, ask yourself, “What does it look like?” at the
              standard level of performance. Attach to the Unit Planner.

11. Design backwards from the performance task(s) and write learning experiences to ensure
      student success on the performance task(s). Design other learning experiences to address the
      other unit  requirements for Know,  Understand, and be able to Do. 

Notes: 
1. As you design, correlate your Learning Experiences and assessments by number in the columns to the right to ensure that you are addressing the KUD’s for the unit. 
2. Show any Differentiating for Learning Experiences and Assessments when appropriate.
3. If you repeat the box for Learning Experiences and correlate them to each of your generalizations they can become your “lesson plans” for the unit.
4. After the Learning Experiences are developed, move the Learning Experiences boxes prior to the Culminating Performance Task in the Planner so you can teach forward.

12. Identify unit resources and include teacher notes to assist planning and instruction.
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